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Fostering literary creativity through 
emotional experience: a systematic review 
of poetry writing instruction in elementary 
education  
 
I Gede Dodik Sanjiartha*), Ni Nyoman Lisna Handayani, Gusti Ngurah Arya Yudaparmita 
Institut Agama Hindu Negeri Mpu Kuturan, Indonesia 

 
  ABSTRACT  

 Poetry writing instruction in Indonesian elementary schools has often 
emphasized technical mastery while neglecting students' emotional 
engagement, resulting in formulaic compositions lacking authentic 
expression. This systematic literature review examined empirical 
evidence on how emotional experience-based approaches influence 
elementary students' literary creativity in poetry writing, with a focus 
on Indonesian contexts while drawing on international evidence. 
Following PRISMA 2020 guidelines, 38 empirical studies (qualitative, 
quantitative, and mixed-methods) published between 2018 and 2025 
were synthesized from Scopus, ERIC, Google Scholar, Garuda, and SINTA 
databases. Analysis revealed three key mechanisms through which 
emotional experience enhanced literary creativity: (1) emotional 
scaffolding that activated personal memories as creative resources, 
evidenced by significantly higher originality scores across multiple 
studies; (2) dialogic reflection processes that transformed raw emotions 
into poetic language through social mediation; and (3) safe expressive 
spaces that reduced writing anxiety and encouraged linguistic risk-
taking, correlating with greater emotional depth in student poetry. 
Implementation challenges included teachers' limited training in 
affective pedagogy and assessment systems prioritizing technical 
correctness. The findings synthesize existing theoretical and empirical 
grounding for developing emotionally-responsive poetry writing 
modules and highlight the need for context-sensitive teacher 
professional development. 
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Introduction  
Poetry writing instruction in Indonesian elementary classrooms frequently prioritizes technical 
mastery of formal elements such as rhyme schemes, syllable patterns, and structural conventions 
over authentic emotional expression (Handayani, 2022). This technical orientation produces student 
compositions characterized by formulaic language, clichéd imagery, and superficial emotional 
content that fail to reflect genuine personal experiences (Yudaparmita, 2021). National literacy 
assessment data revealed that while 65% of Grade V students could identify poetic devices in model 
texts, only 28% demonstrated the ability to create original poems expressing nuanced emotional 
states or personal perspectives (Pusat Asesmen Pendidikan, 2023). This gap reflects what Bruner 
(1991/2020) termed the 'affective disconnect' in literacy instruction, where cognitive skill 
development occurs without corresponding emotional engagement essential for authentic creative 
expression (Beghetto, 2020; Immordino-Yang & Damasio, 2020; Lestari & Wibowo, 2022). This 
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disconnect is driven by multiple pedagogical failures: pre-service teacher education that emphasizes 
technical literacy over affective pedagogy, curricular pressures prioritizing measurable technical 
outcomes for standardized assessments, and cultural norms that sometimes constrain open 
emotional expression in academic settings. Consequently, teachers often lack the confidence and 
frameworks to facilitate emotional exploration without compromising classroom management or 
technical skill development (Handayani, 2023; Hidayah & Rohman, 2021). 

The marginalization of emotional experience in poetry writing pedagogy contradicts extensive 
research demonstrating that emotions function as powerful catalysts for creative thinking and 
linguistic innovation (Dewaele & Li, 2021; Pekrun et al., 2021). Recent studies further confirm that 
emotional engagement not only enhances creative thinking but also supports deeper meaning-
making and expressive fluency in writing tasks (Barbot et al., 2020; Lüdtke et al., 2021; Fancourt & 
Finn, 2019). In primary education contexts, emotionally meaningful learning experiences have been 
shown to significantly improve students’ originality, voice, and narrative coherence in creative 
writing (Cremin & Chappell, 2021; Myhill & Newman, 2020).  Global reports further emphasize that 
creative minds require schools that nurture emotional safety (OECD, 2023; UNESCO, 2022). Creativity 
in literary expression involves the interplay of domain-relevant skills, creativity-relevant processes, 
and task motivation (Amabile, 2018). When students write from genuine emotional states whether 
joy, sadness, wonder, or confusion they access richer vocabulary, more complex syntactic structures, 
and metaphorical language that transcends conventional expression patterns (Kaufman & Gregoire, 
2015/2022). However, while international literature robustly supports the role of affect in creativity, 
there is a scarcity of synthesized evidence specifically guiding how emotional scaffolding 
mechanisms can be operationalized within the Indonesian elementary context. Indonesian teachers 
often lack pedagogical frameworks for integrating emotional experience into poetry instruction 
without compromising technical skill development or creating classroom management challenges 
(Handayani, 2023). 

This systematic literature review aimed to synthesize empirical evidence on how emotional 
experience-based approaches influence elementary students' literary creativity in poetry writing. A 
preliminary search of Scopus, ERIC, and Garuda confirmed the absence of recent systematic reviews 
examining the specific intersection of emotional scaffolding, poetry writing, and literary creativity at 
the elementary level within Indonesian contexts. Existing research tends to examine either technical 
poetry instruction or general creative writing strategies, with limited synthesis of how emotional 
scaffolding specifically enhances literary creativity. Therefore, this review draws on global evidence 
(from Scopus and ERIC) alongside local studies (from Garuda and SINTA) to inform Indonesian literacy 
education. By identifying mechanisms through which emotional engagement transforms student 
poetry from formulaic exercises to authentic creative expression, this review synthesizes theoretical 
and empirical grounding for developing emotionally-responsive poetry writing modules aligned with 
Kurikulum Merdeka's emphasis on student-centered, meaningful learning experiences (Santoso & 
Budi, 2024). 

The review was guided by the following research questions: (1) What mechanisms link emotional 
experience-based instruction to enhanced literary creativity in elementary poetry writing? (2) What 
implementation challenges affect the adoption of emotionally-responsive poetry pedagogy in 
Indonesian contexts? (3) What implications do these findings hold for teacher professional 
development and curriculum design? This review contributes to the literature by proposing an 
integrative triadic framework linking emotional scaffolding, dialogic reflection, and psychological 
safety as core mechanisms underlying literary creativity in elementary poetry writing. 

Methods 
Design and Protocol This study employed a systematic literature review (SLR) methodology following 
the PRISMA 2020 guidelines (Preferred Reporting Items for Systematic Reviews and Meta-Analyses) 
to ensure transparency, replicability, and methodological quality (Page et al., 2021). The review 
protocol was not prospectively registered in a public database (e.g., PROSPERO); however, the search 
strategy, inclusion criteria, and analysis plan were finalized a priori prior to screening to minimize 
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reporting bias. The primary research question guiding the review was: "How does emotional 
experience-based instruction influence elementary students' literary creativity in poetry writing?" 

Search Strategy 
Database searches were conducted in January 2025 across five sources: Scopus, ERIC, Google Scholar, 
Garuda, and SINTA. This combination ensured coverage of both international peer-reviewed literature 
and relevant local Indonesian studies. The search strategy utilized Boolean operators to combine 
keywords related to emotional experience, poetry writing, elementary education, and creativity. The 
complete search string used for Scopus was: TITLE-ABS-KEY(("emotional experience" OR "affective 
engagement" OR "personal experience") AND ("poetry writing" OR "creative writing") AND 
("elementary" OR "primary" OR "grade school") AND ("creativity" OR "literary expression" OR "poetic 
creativity")) AND PUBYEAR > 2017 AND PUBYEAR < 2026 

Similar Boolean combinations were adapted for each database according to their specific syntax 
requirements. The complete search strings for all databases are provided in Appendix A. The search 
was limited to publications between 2018 and 2025 to capture recent pedagogical developments, and 
document types were restricted to "article" or "review." 

Eligibility Criteria  
Studies were included based on the following criteria: (1) empirical studies (quantitative, qualitative, 
or mixed-methods) published between 2018 and 2025; (2) focused on poetry writing instruction 
explicitly incorporating students' emotional experiences; (3) measured creativity outcomes using 
validated instruments or systematic qualitative analysis frameworks; (4) involved elementary school 
participants (Grades 1–6 or ages 6–12); and (5) provided sufficient methodological detail for quality 
assessment. Studies focusing solely on technical instruction without emotional components, non-
empirical conceptual papers, and studies lacking creativity outcome measures were excluded.  

Selection Process  
Figure 1 presents the PRISMA 2020 flow diagram illustrating the selection process. The initial search 
yielded 217 records. After removing duplicates (n = 45), 172 titles and abstracts were screened. Of 
these, 98 were excluded for not meeting inclusion criteria. The remaining 74 full-text articles were 
assessed for eligibility, resulting in 38 studies that met all criteria and were included in the final 
synthesis. Two independent reviewers conducted the screening process (Cohen's κ = .91); 
disagreements were resolved through consultation with a third reviewer. 

 
Figure 1. Systematic Review Process 
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Quality Appraisal 
Quality appraisal was conducted using the Mixed Methods Appraisal Tool (MMAT; Hong et al., 2018). 
The threshold of ≥75% was selected based on precedent in recent systematic reviews represents 
studies with minimal to moderate risk of bias across methodological criteria. Table 2 summarizes the 
quality appraisal results, showing that 28 studies (74%) scored ≥90%, while 10 studies (26%) scored 
75–89%. No studies were excluded based solely on quality scores; rather, lower-scoring studies were 
interpreted with appropriate caution during synthesis. 

Table 1. Quality Appraisal Results 

Quality Category Score Range Number of Studies Percentage 
High Quality 90–100% 28 74% 
Moderate Quality 75–89% 10 26% 
Low Quality <75% 0 0% 
Total 

 
38 100% 

Table 1. Quality Appraisal of Included Studies Using the Mixed Methods Appraisal Tool (MMAT). 
Note. MMAT criteria: (1) clear research questions; (2) appropriate data collection methods; (3) 
representative sampling; (4) appropriate analysis; (5) coherent interpretation. Studies scoring ≥75% 
were included in synthesis (Hong et al., 2018). Risk of bias: Low (≥90%), Moderate (75–89%), High 
(<75%). 

Data Extraction and Analysis  
Data extraction focused on: (1) emotional scaffolding strategies employed; (2) creativity 
measurement approaches and instruments; (3) reported outcomes, effect sizes, or thematic findings; 
and (4) implementation challenges and contextual factors. In addition to the 38 included empirical 
studies, theoretical and supporting literature was used to strengthen interpretation and contextualize 
findings within broader frameworks of creativity and affective pedagogy. Thematic analysis followed 
Braun and Clarke's (2006) six-phase approach, supported by NVivo software for coding management. 
Initial codes were developed inductively from the data, then organized into explanatory frameworks 
addressing the research questions. Constant comparative method enabled refinement of mechanisms 
linking emotional experience to literary creativity. Trustworthiness was enhanced through peer 
debriefing with two experts in literacy education and triangulation across quantitative and 
qualitative findings. 

Results and Discussion 
Profile of Included Studies 
The systematic search yielded 38 empirical studies meeting the inclusion criteria. The corpus 
represented diverse methodological approaches: 15 qualitative (39%), 12 quantitative (32%), and 11 
mixed-methods (29%). Geographically, while 22 studies (58%) originated from Indonesia, the review 
also incorporated evidence from other Asian contexts (n=9), North America (n=4), and Europe (n=3), 
ensuring a balance between local relevance and international perspectives. Sample sizes varied 
widely, ranging from small-scale case studies (n=18) to larger quasi-experimental designs (n=342). 
Creativity was measured through varied instruments: adapted Torrance Tests (n=9), researcher-
developed rubrics (n=18), qualitative text analysis (n=11), and student self-reports (n=7). This 
methodological diversity provided a robust foundation for triangulating findings on how emotional 
experience influences literary creativity. 

Three Interconnected Mechanisms 
Analysis revealed three interconnected mechanisms through which emotional experience enhanced 
elementary students' literary creativity in poetry writing. These mechanisms were not isolated; 
rather, they operated synergistically across the reviewed literature. 

Emotional Scaffolding as Creative Catalyst 
Emotional scaffolding strategies that activated students' personal memories, feelings, and lived 
experiences functioned as powerful catalysts for creative expression (Wiyani et al., 2023). This finding 
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was consistent across 18 studies representing diverse cultural contexts. This pattern aligns with 
recent creativity research suggesting that emotionally salient experiences activate associative 
networks that are critical for original idea generation (Barbot et al., 2020; Fancourt & Finn, 2019). 
While Handayani's (2022) quasi-experimental study in West Java reported significant gains (47% 
higher originality scores), similar patterns were observed internationally. For instance, Kaufman and 
Gregoire (2022) noted that emotional arousal enhanced associative thinking, allowing students to 
access vocabulary beyond their typical developmental level. Zhang et al. (2023) further corroborated 
this in second-language writing contexts, finding that personal emotional connections reduced 
cognitive load during creative tasks. 

Specific strategies identified across the literature included memory mapping, sensory recall 
exercises, and emotional timeline construction (Rahmawati & Ridwan, 2021; Sari & Wahyudi, 2023). 
However, the strength of evidence varied across study designs. Quantitative studies consistently 
reported large effect sizes on originality and imagery richness (Graham et al., 2020; Dewaele & Li, 
2021). In contrast, qualitative studies provided deeper insights into the underlying mechanisms of 
these strategies (Nugraha & Kartika, 2023; Yudaparmita, 2021; Mercer & Littleton, 2021). These 
studies revealed that students who connected poetry writing to emotionally significant experiences 
such as family events, personal conflicts, or cultural ceremonies demonstrated greater metaphorical 
sophistication and expressive depth. 

Critical Note on Measurement: It is important to acknowledge that while effect sizes reported in 
some studies were impressive (e.g., 47–52% increases), most utilized adapted instruments (e.g., 
modified Torrance Tests) without extensive psychometric validation for poetic expression 
specifically. This suggests that while the direction of effects is robust, the precise magnitude may vary 
depending on instrument sensitivity. Nonetheless, the convergence of findings across different 
measurement approaches strengthens the validity of emotional scaffolding as a core mechanism. 

Dialogic Reflection as Meaning-Making Process 
Dialogic reflection processes positioned students as co-constructors of poetic meaning, significantly 
enhancing literary creativity across 14 studies. When students engaged in structured discussions 
about their emotional experiences before, during, and after poetry writing, they developed 
metacognitive awareness of how emotions could be transformed into poetic language. Mindful 
engagement with emotional material allows students to notice novel distinctions in their expressive 
choices (Langer, 2021). Recent evidence also highlights that dialogic and reflective pedagogies 
enhance students’ ability to transform personal experiences into structured narratives, thereby 
strengthening both creativity and linguistic sophistication (Myhill & Newman, 2020; Cremin & 
Chappell, 2021). This finding aligns with Vygotsky's (1978/2020) concept of social mediation of affect, 
where peer interactions helped students externalize and refine emotional content. 

Yudaparmita's (2023) longitudinal study documented progressive development in students' 
ability to articulate complex emotional states through increasingly sophisticated poetic devices 
during weekly poetry circles. Supporting evidence emerged from diverse contexts: Mercer and 
Littleton (2021) highlighted that dialogic talk enabled students to recognize emotional patterns in 
their own and others' writing, developing vocabulary for discussing emotional nuance and poetic 
technique simultaneously. Zhang et al. (2023) added that structured peer feedback protocols (e.g., "I 
notice... I wonder...") reduced evaluative anxiety while enhancing figurative language use. 

However, effective dialogic reflection required careful facilitation. Handayani (2023) documented 
that without clear protocols for respectful emotional sharing, poetry circles sometimes devolved into 
superficial praise or inappropriate criticism. Successful implementations established explicit norms 
for emotional safety and positioned the teacher as facilitator rather than evaluator during initial 
sharing phases. This suggests that dialogic reflection is not automatically beneficial; its effectiveness 
depends on the quality of scaffolding and classroom culture. 
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Safe Expressive Spaces and Writing Anxiety Reduction 
Creating classroom environments where emotional vulnerability was normalized and protected 
significantly influenced students' willingness to engage in creative risk-taking, as reported in 16 
studies. Research consistently showed that writing anxiety particularly anxiety about emotional 
exposure correlated negatively with creative output in poetry writing (Dewaele & Li, 2021). This 
finding is supported by contemporary research demonstrating that psychologically safe learning 
environments significantly reduce performance anxiety and promote creative risk-taking in young 
learners (Lüdtke et al., 2021; Fancourt & Finn, 2019). Students who feared judgment for emotional 
content or technical imperfections often produced safe, formulaic poems that avoided genuine 
expression. 

Interventions that explicitly addressed writing anxiety through emotional safety protocols 
showed significant positive effects on creativity indicators. Strategies supported by multiple studies 
included: anonymous sharing options, emphasis on process over product during initial drafts, explicit 
validation of diverse emotional experiences, and teacher modeling of emotional vulnerability (Zhang 
et al., 2023; Handayani, 2023). Handayani's mixed-methods study found that students in 
emotionally-safe classrooms produced poems with 34% greater emotional depth and 29% more 
original metaphors compared to control groups. 

Cultural Context Matters: The anxiety-reduction mechanism appeared particularly important for 
students from cultural backgrounds where emotional expression was traditionally constrained. 
Yudaparmita's (2021) research in Balinese elementary schools documented that student’s initially 
hesitant to express emotions in writing gradually developed confidence when classroom norms 
explicitly valued emotional authenticity alongside technical skill. This finding suggests that 
culturally-responsive approaches to emotional scaffolding might need to account for diverse norms 
around emotional expression while still encouraging authentic creative voice. 

Table 2. Emotional Scaffolding Strategies and Their Impact on Poetry Creativity Indicators 

Emotional 
Scaffolding 
Strategy 

Description Theoretical Basis Creativity Impact 
Consistency 
of Evidence 

Memory 
Mapping 

Students visually map 
emotionally significant 
memories before 
writing 

Constructivism 
(Bruner, 2020) 

Increased originality 
and personal voice 

High (12 
studies) 

Sensory Recall 
Exercises 

Guided focus on sensory 
details of emotional 
experiences (sights, 
sounds, smells) 

Embodied Cognition 
(Kaufman & 
Gregoire, 2022) 

Enhanced imagery 
richness and 
concreteness 

High (10 
studies) 

Emotional 
Timeline 
Construction 

Students chart 
emotional highs/lows 
across time periods 

Narrative Inquiry 
(Bruner, 2020) 

Improved narrative 
coherence and 
emotional depth 

Moderate (7 
studies) 

Dialogic 
Reflection 

Peer discussions about 
emotional content 
before/during writing 

Social 
Constructivism 
(Vygotsky, 2020) 

Greater 
metaphorical 
sophistication and 
perspective-taking 

High (14 
studies) 

Safe Expressive 
Space Creation 

Classroom norms 
supporting emotional 
vulnerability without 
judgment 

Humanistic 
Psychology (Rogers, 
2020) 

Reduced writing 
anxiety, increased 
risk-taking 

High (16 
studies) 
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Critical Synthesis of Implementation Challenges 
Despite consistent evidence of positive impacts, implementation of emotional experience-based 
poetry instruction faced significant, contextually-embedded challenges. Rather than isolated barriers, 
these challenges formed a systemic ecosystem that hindered adoption. 

Teacher Preparedness and Affective Pedagogy Gap, the most frequently cited barrier was teachers' 
limited preparation in facilitating emotional expression while maintaining instructional focus 
(Handayani, 2023; Yudaparmita, 2023). This was not merely a skills deficit but a structural issue: pre-
service teacher education in Indonesia emphasized technical literacy instruction over affective 
pedagogy (Pratama & Setyawan, 2022; Fajri & Mulyani, 2023). Many elementary teachers reported 
discomfort with students' emotional disclosures... Assessment systems posed structural challenges 
(Susanto & Priyatna, 2024). Standardized writing assessments and conventional rubrics often 
prioritized technical correctness over creative authenticity (Wijaya & Putri, 2023). 

Assessment Misalignment, assessment systems posed structural challenges. Standardized writing 
assessments and conventional rubrics often prioritized technical correctness over creative 
authenticity, creating misalignment between pedagogical goals and evaluation criteria (Mercer & 
Littleton, 2021). Teachers implementing emotional scaffolding strategies sometimes faced pressure 
to demonstrate technical skill development measurable through traditional metrics, leading to hybrid 
approaches that compromised the depth of emotional engagement. This tension reflects a broader 
conflict between accountability regimes and creative pedagogy. 

Professional Development as a Critical Lever, studies showing strongest outcomes included 
sustained teacher training in affective pedagogy, emotional intelligence, and creative writing 
instruction (Zhang et al., 2023). However, such training remained rare in Indonesian teacher 
preparation programs. This suggests that scaling emotional experience-based instruction requires 
more than curriculum changes; it demands a fundamental shift in how teachers are prepared to view 
the role of emotion in learning. Without addressing this systemic gap, even well-designed modules 
risk being implemented superficially. 

Methodological Limitations of the Evidence Base 
A critical reflection on the included studies reveals important caveats. While the direction of effects 
appears robust, methodological limitations warrant cautious interpretation. Most studies employed 
small, convenience samples (median n=68) and short intervention periods (4–8 weeks), limiting 
generalizability and assessment of long-term impacts. Only three studies used randomized designs; 
the remainder employed quasi-experimental or qualitative approaches. Additionally, creativity 
measurement instruments varied considerably, with 18 studies using researcher-developed rubrics 
lacking established psychometric properties. These limitations suggest that while emotional 
experience is clearly beneficial, the magnitude of impacts may be context-dependent and requires 
validation through larger-scale, methodologically rigorous research. Future syntheses would benefit 
from including grey literature and non-English publications to capture a more comprehensive 
evidence base. 

Conclusion 
This systematic review synthesized evidence from 38 empirical studies to elucidate how emotional 
experience-based approaches enhance elementary students' literary creativity in poetry writing. 
Three interconnected mechanisms were identified: (1) emotional scaffolding that activated personal 
memories and feelings as creative resources, (2) dialogic reflection that transformed raw emotions 
into poetic language through social mediation, and (3) safe expressive spaces that reduced writing 
anxiety and encouraged linguistic risk-taking. Critically, these mechanisms operated synergistically 
emotional scaffolding provided the raw material, dialogic reflection shaped it into poetic form, and 
psychological safety enabled the creative risk-taking necessary for authentic expression. This triadic 
framework challenges the false dichotomy between technical skill development and emotional 
authenticity in poetry instruction, demonstrating instead that affective engagement and craft 
mastery are mutually reinforcing when pedagogically integrated. For classroom practice: Teachers 
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can integrate brief (5–10 minute) emotional scaffolding activities such as memory mapping, sensory 
recall, or emotional timeline construction before poetry writing tasks. These should be paired with 
structured dialogic protocols (e.g., "I notice... I wonder... I feel...") and explicit norms for emotional 
safety to maximize creative outcomes while maintaining instructional focus. For teacher education: 
Pre-service and in-service programs should embed modules on affective pedagogy that equip 
teachers with facilitation skills for emotional sharing, strategies for connecting feelings to poetic 
technique, and frameworks for assessing both technical proficiency and emotional authenticity in 
student poetry. For policy: Assessment frameworks aligned with Kurikulum Merdeka should value 
emotional authenticity alongside technical skill, moving beyond rubrics that prioritize rhyme and 
meter alone. This requires developing context-sensitive instruments that capture the 
multidimensional nature of literary creativity. This review's findings are constrained by the 
methodological characteristics of included studies primarily small-scale, short-term designs with 
varied creativity measures and the geographic concentration of research in Indonesia and select Asian 
contexts. Additionally, the exclusion of non-English publications may have limited the diversity of 
cultural perspectives represented. These limitations suggest that while the direction of effects 
appears robust, the magnitude and generalizability of impacts require validation through larger-
scale, cross-cultural research. 

Future Research Directions To advance this field, three targeted research priorities are 
recommended, Comparative Studies of Scaffolding Strategies: Investigate the differential impact of 
specific emotional scaffolding techniques (e.g., memory mapping vs. sensory recall vs. dialogic 
reflection) on creativity outcomes across diverse Indonesian cultural contexts, accounting for 
variations in norms around emotional expression. Development and Validation of Context-Sensitive 
Instruments: Design and psychometrically validate instruments for assessing emotional authenticity 
and literary creativity in student poetry that are culturally appropriate for Indonesian elementary 
students, enabling more reliable cross-study comparisons. Longitudinal Designs Tracking Holistic 
Development: Conduct multi-year studies examining how emotionally-responsive poetry instruction 
influences not only writing skills but also students' emotional literacy, creative identity, and overall 
well-being outcomes aligned with Kurikulum Merdeka's holistic competency goals. By addressing 
these priorities, future research can strengthen the evidence base for emotionally-responsive poetry 
pedagogy and support its scalable, culturally-grounded implementation in Indonesian elementary 
education. 
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